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It is true that in recent times fairy-stories have usually been written or ‘adapted’ for children. But so may music be, or verse,
or novels, or history, or scientific manualis. It is a dangerous process, even when it is necessary. It is indeed only saved from
disaster by the fact that the arts and sciences are not as a wheole relegated to the nursery; the nursery and schoolroom are merely
given such tastes and glimpses of the adult thing as seem fit for them in adult opinion (often much mistaken). Any one of these
things would, if left altogether in the nursery, become gravely impaired. So would a beautiful table, a good picture, or a useful
machine (such as a microscope), be defaced or broken, if it were left long unregarded in a schoolroom. Fairy-stories banished in
this way, cut off from a full adult art, would in the end be ruined; indeed in so far as they have been so banished, they have been
ruined.

The value of fairy-stories is thus not, in my opinion, to be found by considering children in particular. Collections of fairy- -
stories are, in fact, by nature attics and lumber-rooms, only by temporary and local custom play-rooms. Their contents are
disordered, and often battered, a jumble of different dates, purposes, and tastes: but among them may occasionally be found a '
thing of permanent virtue: an old work of art, not too much damaged, that only stupidity would ever have stuffed away. .

[Hid]
John Ronald Reuel Tolkien, The monsters and the critics, and other essays , pp.130-131,
oFrank Richard Williamson and Christopher Reuel Tolkien as Executors of the Estate of J. R. R. Tolkien, 1983

Reproduced with permission of Houghton Mifflin Harcourt
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The study of syntax is concerned with the structural representation of
sentences in human languages. It constitutes a part of the study of
grammar, which also includes the study of sound (phonology) and
meaning (semantics). The syntactic component of a grammar consists of
mechanisms and principles that govern the construction of sentential
representations and that provide a set of syntactic structures that are
subject to intérpretation by the semantic and phonological components.
The model of grammar can therefore be represented as a group of three
interconnecting components, as shown in figure 1.1. Both the phonologi-
cal and the semantic components are considered to be interpretive in the
sense that they assign phonetic and semantic representations to the
syntactic representations that serve as their input. The syntactic compo-
nent is considered to be generative in the sense that it provides the

N\

SEMANTICS

PHONOLOGY

syntacticrepresentations thatare processed by the other two components,

" Within the framework of generative grammar, 2 grammar is taken to be

amodel of a speaker’s knowledge of his or her language. The analysis of
ambiguous sentences provides one illustration of this perspective, Con-
sider the following English sentence:

(1) the boy read the book in the study

A native speaker of English will be aware that (1) may be interpreted in
two differentways, though none of the wordsin the sentence is ambiguous.
(Compare the sentence The boy wouldn’t drink the orange Juice, where the
word erangeis lexically ambiguous—thatis, it can be analyzed aseither the
adjective designating the color or the noun designating the fruit.)* Under
one interpretation the book that the boy read is in the study, while under
the other the place where the boy read the book was the study. The first
entails that the book is located in the study, but not necessarily that the
boy read it there. The second entails that the reading took place in the
study, but not that the book is located there.

[Hit]

Robert Freidin, Foundations of Generative Syntax,

pp. 323-word excerpt and Figure 1.1, pp. 5-6, ©1992 Massachusetts
Institute of Technology, by permission of The MIT Press.
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[Hidk]

Ty 7R T AR A (W), 7L ALy P — (Fae) , Bl G GR), IR 5B R, BYS A7 a, AR EE 199242
E.J. Hobsbawm, Terence O. Ranger, The Invention of Tradition , Cambridge University Press, 1983.

Reproduced with permission of Cambridge University Press.
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The issue of forced marriage became especially publicly visible when Danish registration in

2002, aimed at preventing forced marriages amongst minority communities, stipulated that any
Danish citizen wanting to marry a foreign citizen could do so only if both partners were 24 years old age,

-And they also have to prove that their connection to Dénmark was stronger than their connection to

another country, which illustrated the way in which the issue of forced marriage has become
intertwined with the anti-immigration agenda as well as the backlash against multiculturalism.

However, in Danish debates there appears to be no serious consideration of any distinction
between arranged and forced marriages. Arranged marriages, widely practiced in minority
communities whose origins le in South Asia — tend to involve consensual practices in which both
families play a significant part in bringing couples together. However, it is important to be aware of the
degree of informal pressure that often exist on each would-be spouse in arranged marriages, and it is
noteworthy that the British South Asians tended to marry early, a trend influenced by parental and
community pressure. '

Forced marriages often involve teenage girls born in Western European countries being lured
to Pakistan or elsewhere on pretense of a holiday and then forcibly married off to a cousin or other
person connected to a clan or village of the girl's family. In some cases there are straightforward
abductions, and the girls are unwillingly taken abroad. Marriages é.lso take place in the UK and
elsewhere in Western Europe where the girls are simply married bff'ﬂa-gainst her will, often acconipahi;&
by threats of violence and pleas for maintaining ‘family honour'.

(H 8t : Ali Rattansi, MULTICULTURALISM : A VERY SHORT INTRODUCTION, 220w from pp.52-53.
By permission of Oxford University Press 2011.)

(1] THREEZBAFICLAEZS,
[2] Z & TwWaA, arranged marriages ORIEAEITATE A,
(3] 7 rv—2 @EED forced marriages I L TEHRE THAIBRRIIANF L, BEFHITBRTWETH,

II. KOPEEIE, 77V AFRT AU HAD Ada Bryan 25 20 HHRMEICEE LE, FUR 00T 4 FH 0
RETHD, AXRBTEAFEEALEN, BBADLIIEFOEETLIL,

Mary Belle was the only daughter. Her mother and father treated hexr well. Yes, and they all lived on
life’s pléasant shore. But what happened? The mother got ill, and she died. And it was not long before
the father married again, The woman he married had two daughters, name of Bethla and Sadie. The
girls treated Mary Belle, oh, like she didn’t belong to anybody. Yes, and they treated her like she wasn't
even a speck of dirt. Mary Bill felt so bad all of the time, she’d to run off to the river. She would just
stand on the bank and cry.

One day, there came this thing out of water. It rose up way high on what looked like its tail.
“What in the world are you‘_?” asked Mary Belle. ‘Tm the merma:id what lives in this water,” came the
answer. “Don’t you see my tail?”

“I see you got no legs, and that tail,” Mary Belle told her. “But why do you cry, Mary Belle?




2018 SLEASHE (20174 9 A %)
SEFRERNAZRBRE RN

o - BES BE BE 29— SBRES K 3
AT —— Ofge—5&
(BB EE) f (#28) O Er Py

asked the mermaid. “Well, my good mother died,” said Maxy Belle. “Then my own father maf;ied a
woman who had two daughters, Bethla and Sadie. They keep the meat back from me, they feed me
nothing, and they treat me like a stepchild.” “T do not like the sound of that. Come with me,” said the
mermaid.

. Mary Belle went with her. Down and way down, deep in the water. It was real pretty down
there, full of fishes and caves and wavery light. The mermaid gave Mary Belle something cool to drink,
and lots of food to eat. Afterword, Mary Belle went on back home. All of them, her father, his wife, and
her daughters, were having their supper. They wouldn’t give Mary Belle some, either. So mean.

The next day, she went down to the river. Didn't know what came over her, but she had to
sing. This is what she sang: “Down, down, to the deep and shady, Pretty mer-maidy, ta_ke me down!”
All got still. Then there was a darkening in the river. Next thing, thers came the mermaid, She
splashed up on her tail, all shimmery silver-blue and gold. She slid on her belly in the waves and lifted
her tail over her head like a fan. She came on over, took Mary Belle down. She gave Mary Belle lots of
goodies to eat and some sugar, and cream to drink. After a while, she brought Mary Belle up again.
Mary Belle went on home. She just couldn't keep still about it this time. So she told her father and her
stepmother. “I went with 2 mermaid way in the river. I wouldn’t lie to you,” Mary Belle told them.

The next day when the sun was going up the sky, all of thema went dowxn to the river. So this
time, her father sang: “Mary Belle’s been down. Pretty mer-maidy, take me dow-ow.-n.” "That’s not the
way to do it,” says Bethla. “Here, let me sing.” She sang: “Mary Belle’s been, Daddy wants to go. Pretty
mer-maidy, take me dow-ow-n.” They waited a minute. Nothing darkened in the river. Nothing rose up.

The youngest, Sadie, said, “Let me do-it, let me sing.” Sang: “Mary Belle's been, Daddy can'’t.
Bethla wants to go. Down, down, to the deep and shady. Preity mer-maidy, take me dow-ow-n."
Suddenly there was a way darkening in the middle of the river. The mermaid came up. It was
something about the youngest’s voice. Mermaid slid on her belly and came to them on a wave. Her tail
was up over her head. It was all sparkly wet and golden. She wiggled it and beckoned them to come to
her.

The father, he had a gun. He took it out and shot the poor mermaid through her tail. She
shrieked. He shot her again. Now there was bright green foam all around her. She sank way down
under and was gone, gone. Mary Belle nevér dreamed her father would do what he did. She went away,
weeping: Came back the next day. Sang for the mermaid, sang: “ Pretty mer-maidy, it’s me, Mary Belle.
Take me down and dow-ow-n."

But the pretty mermaid never came, never rose up. Told you she was gone, gone. Mary Belle
didn't know it for certain. And when she did know at last, she walked out info the river. Waded out in
the water until it most covered her. And Mary Belle disappeared under the rippling waves. Gone was
she, like the mermaid and like her mother. Gone, gone.

Step on the tin, the tin bands. This is how my story ends.

(H 8t From HER STORIES: AFRICAN AMERICAN FOLKTALES, FAIRY TALES AND TRUE TALES by Virginia Hamilton, pp.33-37.
Scholastic Inc./The Blue Sky Press. Copyright 1995 by Virginia Hamilton. Used by permission.)




2018 FEEAFERE (2018 £F 2 A S
XNEWERAFHRREZAK

KRR i #E SHER E &
NLEER e SE
R EE) BMRE (2638)

I[. UTOXEZHFBRTENOLRZEWN,

The World English paradigm, developed largely by Braj Kachru, seeks to document the variation that exists
in English today based largely on geographical context. In an influential work on varieties of English, Kachru
(1989) argued that the different roles that English serves in countries around the world are best conceived of in
terms of three main circles: (a) the Jnner Circle, where English is the primary language of the country, such as in
Australia, Canada, the United States, and the United Kingdom; (b} the Quter Circle, where English serves as a
second language in a multilingual country, such as in Singapore, India, and the Philippines; and (c) the Expanding
Circle, where English is widely studied as a foreign language, such as in China, Japan, and Korea. He argues that
World Englishes develop largely in Outer Circle countries because in such countries two or more languages are
in constant contact. As such, the use of English in the country begins to vary through linguistic borrowing. The
goal of World Englishes research is to document the phonological, semantic, and grammatical variation that exists
in various Outer Circle Countries.

This paradigm was the first to recognize the variation that exists today in English usage around the world and,
more importantly, to recognize the legitimacy of norms other than those of the Inner Circle. This was a major
step forward in challenging the Inner Circle focus of much research and pedagogy. However, this approach views
language use as a factor solely of nation states, whereas, in fact, people can cross national borders much more
easily today, so, for example, immigrant groups may retain their language and culture outside of their nation state.
Even more importantly, World Englishes research typically fails to recognize the issue of power as it relates to
language in examining how and why English impacts the uses of other languages due to its economic and political
power.

English as a lingua franca (ELF)} examines how English is used between speakers of different langnages and
cultural backgrounds. Firth’s (1596) definition of ELF is “a ‘contact language’ between persons who share neither
a common native tongue nor a common (national) culture, and for whom English is the chosen foreign language
of communication” (p. 240). A major contribution of this approach is that it recognizes the common use of English
among 1.2 speakers rather than suggesting that the main purpose of English is to nse English with native speakers.
Even more importantly, it documents that manner in which less proficient speakers of English manage to
communicate and repair breakdowns in communication. Its limitations, however, are that by documenting so-
called core features of ELF, some may conclude that such language patterns should be the target of English
learning, thus promoting a target of a somewhat limited English rather than full proficiency in the language. In
addition, like the World English model, it does not recognize how issues of power affect language use.

[Hi8])
Eli Hinkel, Handbook of Research in Second Language Teaching and Learning, p.30, © Taylor & Francis.

Reproduced with permission of Taylor & Francis.
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The forced removal of Aboriginal and Torres Strait Islander children from their families was official government
policy from 1509 to 1969. However the practice took place both before and after this period. Governments,
churches and welfare bodies all took part. The removal policy was managed by the Aborigines Protection Board
(APB). The APB was a government board established in 1909 with the power to remove children without parental
consent and without a court order. Under the White Australia and assimilation policies Aboriginal and Torres
Strait Islander people who are “not of full blood” were encouraged to become assimilated into the broader society
so that eventuaily there would be no more Indigenous people left. At the time Indigenous people were seen as an
inferior race. :

Children were taken from Aboriginal parents so they could be brought up ‘white’ and taught to reject their
Aboriginality. Children were placed with institutions and from the 1950s began also being placed with white
families. Aboriginal children were expected to become labourers or servants, so in general the education they
were provided was very poor. Aboriginal girls in particular were sent to homes established by the Board to be
trained in domestic service. .

The lack of understanding and respect for Aboriginal people also meant that many people who supported the
child removals believed that they were doing the ‘right thing’. Some people believed that Aboriginal pecple lived
poor and unrewarding lives, and that institutions would provide a positive environment in which Aboriginal
people could better themselves. The dominant racist views in the society and government also means that people
believed that Aboriginal people were bad parents and that Aboriginal woman did not look after their children.

No-one knows how many children were taken, as most records have been lost or destroyed. Many parents
whose children were taken never saw them again, and siblings who were taken were deliberately separated from
each other. Today many Aboriginal people still do not know who their relatives are or have been unable to track
them down. The generations of children who were taken from their families became known as the Stolen
Generations.

(]
Justin Healey, Stolen Generation: The Way Forward, p.1, © 2009. Reproduced with permission of Copyright Agency Limited (CAL).
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