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3 Big Ideas

1. COVID challenges for higher education: an Australian perspective

2. Post-COVID opportunities — focus on learning, teaching and assessment
3. Implications for: a. students; b. faculty; c. universities.

1. COVID-19 challenges for higher education: An Australian perspective

i Rapid pivot to online teaching, learning and assessment posed challenges for students, staff,
institutions
ii. International student market impact
iii. University finances and operating models —impact on research funding, workforce reductions and
rethink of time allocated to teaching and curriculum design

2. Post COVID opportunities: learning, teaching and assessment

i TEQSA foundations of good practice findings (TEQSA, 2020)
ii. Designing curriculum for dual delivery, hybrid mode: Quality, standards, equivalence of learning
experiences and outcomes (see also Krause, 2020)
iii. Assessment and academic integrity in online environments — lessons learned

TEQSA Foundations for Good Practice Findings (TEQSA, 2020)
*  High level study of the impact of remote teaching and learning on the student experience
*  Key areas for improvement
i Interaction with academic staff and peers
ii. IT quality and staff expertise with IT
iii. Assessment — TEQSA ‘electronic proctoring’ guidelines (see teqsa.gov.au)
iv. Engagement and motivation, feeling isolated
V. Translating some subject areas to online mode of delivery

Online Assessment and Academic Integrity — some lessons learned
i. Student-centric approach to assessment essential
ii. Optimise use of IT infrastructure to support rapid scale up of online assessment
iii. Whole of institution coordination — staff from all parts of the university must work together
iv. Student skill development — e.g., exam practice runs, academic integrity skills
V. Staff skill development and training, especially assessment design to minimize risks to
academic integrity

3. Implications for students, faculty, universities
3.1 Students will need:
* support to enhance resilience, grit and wellbeing
Resilience
A positive, evolving, ‘able to move forward’ response to adversity
You are able to move forward without crumbling.
(Dr Fred Luskin, Director, Stanford University Forgiveness Projects)
Grit (Professor Angela Duckworth)
Passion and perseverance for long-term goals
Firmness of mind and spirit, unyielding courage in the face of hardship or danger
Mental health and wellbeing support for students — see Sanci (2020) and Orygen (2020)
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* academic literacy support

* Learning how to learn and complete assessments with integrity in hybrid environments
*  connectivity

* Students need to build and maintain social connections with peers, connections with

academic faculty, and with their academic discipline area.

*  Connections with industry stakeholders and future employers are key.

*  Alumni connections are also critical.

¢ This may be achieved through a combination of in person and online interactions.

*  The following graph summarises student feedback on their experience of learning online at The
University of Melbourne during 2020. It shows a progressive improvement in their experience over
time, but we know we must continue to emphasise the value of student interactions, connectedness
and sense of belonging.

» Student feedback emphasizes that online learning is no substitute for face-to-face, in person
engagement. We must plan for both in person and online learning in a hybrid mode.
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3.2 Faculty will need:
* support to enhance resilience, grit and wellbeing
*  technical support, resources, time allocation and skill development — learning how to design curricula,
teach and assess in hybrid environments
*  career support and advice: some may become more teaching-focused, advice on how to forge a
research and teaching career in changing times

3.3 Universities will need to:

* investin people: enhance student and staff resilience, grit and wellbeing

* investin technical infrastructure: required to deliver high-end blended and online teaching
and research support at scale

*  review business models, student markets

e (re) consider the future purpose of the campus, role of physical spaces, especially informal
learning spaces

e commit to robust evaluation and scholarly research to build a strong evidence base to
survive and thrive in changing times.
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