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In my essay "Continuing Conversation’, and Being an Interpreter Beyond ‘Incommensurability” in Studies in
The Philosophy of Education (No. 124, 2021), I discussed the plurality of the "self" in a person and the necessity of
the harmonious and sable function of unifying “selves”. And I also proposed the necessity of securing interpreters
in our community, who are members within "our" group and on the other hand partially possess the "self" in
common with other communities which cannot be reciprocated. Such members have ability to open up his
community to treating "them" as "you." Even "we" are made up of the commonality of members, “I” of each
member” made up of diverse "selves." Every community is based on the commonality of a specific "self" among the
various "selves" of each member. In this regard, even though “they” are antagonistically opposed to “us” on a
particular subject, the antagonistic "self" is only one of the diverse "selves" of the antagonists, and much of the
other "selves” of them are potentially common to both. The others who disagree over a particular theme are not

"them" who cannot be reciprocal at all, but "you" with whom we share many kinds of "self" potentially.

However, when speech exchanges in the Internet space, the "self" of each participant is limited in its

expression to the "self" related to the specified theme. In the Internet space, along with anonymity, the expression

of mutual "self" is limited to opposing ones, making it difficult to feel the "self" of the other that is potentially

shared with me. In addition, it becomes difficult for each to read mutually what kind of diverse "self" constitutes

the other person as "you". As a result, conflicts incline to be intensified and the distribution of opinions is divided

into two poles.

How can participants "continue the conversation" around a controversial topic without being limited to each

“self” opposed to each other?

By exposing body together in shared activities in temporal and spatial, it is possible to share sensory given.
Even when one encounters others who have "self" different from one’s on a specific theme, it is possible for
participants to avoid escalation to conflict, division, and exclusion. The way to start and continue a "conversation"
is opened to on the mutual recognition, that even though the "self" of the other’s related to the theme is different

from mine is merely one "self" among the various "selves" of the person, and so is the "self" of mine related to the

(Z9HD1)
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theme. We must rely on the confidence that we have many other "selves" in common, and that we can connect each
other as "we".

What countermeasure can education prepare? What do educators have to do?

The first is to make children immerse themselves in activity which stimulate their five senses and give them
pleasant excitation from the five organs. It is an activity that promotes children to confirm common emotions
based on their common senses. By sharing these activities, and by reflecting on their realizations of their emotions
that is mutually confirmed and shared, children can feel certain that they are interconnected "selves," or "we." In
other words, one of the central functions of teachers in classwork is to set up such experiences for children and
create common emotions into children through the activity. And the teacher helps children verbalize those
sensations and enjoy understanding them each other. The experience of confirming common emotions with others
is the first step in the attempt on understanding others who live in a "self" that is different from the "self" of mine.
This is the foundation for “to continue continuation”.

Second, as discussed in my essay (2021), elders (teachers) are required to accept their role of "interpreter" of a
child to the other children, close beside the child in an empathetic attitude to the minority "self" of the child. In my
earlier essay, I explained such the role, with using Gergen's metaphor for the therapist's attitude of "engage in a
subtle and complex dance of coaction" (K. J.Gergen, Relational Being, 2009, Oxford Univ., p. 282). That is, the
therapist tries to enter the world of the story that the client lives and accept the words, vocabulary, and metaphors
that the client uses. By having the therapist dance with the client to the melody of "self" of the client, then it is
possible for the client to be invited to try dancing to other melodies, i.e., "into the alternative world". Similarly, by
having the teacher dance with the child to the melody of the "self" of the child, the child will be able to accept the
"self" as a minority in a positive light and live a harmonious connection with the other "selves" of the child. In this
way, the diverse "self" is harmoniously unified as “I”. In consequence, a stable and unique "ego identity" is
established. In addition, in such a pluralistic and multifaceted connection within “selves” of mine, we can make
relation with diverse others, which consists in a pluralistic and multifaceted "we".

The "I" is a collection of diverse "selves”, and the "ego identity" is individually stable in its harmonious unity.
In addition, this stability of harmonious unity is based on the feeling that “I” am tied together with others who
have the "self" in common with mine. In addition, it is possible on the stability of harmonious unity of "ego

identity" to understand and accept of the "self" of others different from mine. In conclusion, it is necessary to

(Z9HD2)
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provide an opportunity to expose each other's bodies through gathering and face-to-face, and to confirm the shared
"self" mutually through common activities among participants, in which common sensory perceptions occur and
exchange. Thus, common emotion is generated and shared among them. The unique stability of the "ego identity",
in which multiple "selves" are harmoniously unified, maintains the sense of reliance on the ties with others who

are each composed of diverse "self". This is a social foundation for mutual understanding and acceptance.

(k]

Reprinted from Chiharu FUJII, Generation of Common Emotions Based on Common Senses Through the Activities
in Which Each Exposes One’s Body One Another: Assumptions and Foundations Required to Continue the
Conversation, in; E-Journal of Philosophy of Education: International Yearbook of the Philosophy of Education

Society of Japan, Vol. 8, 2023, pp. 58-64.
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H o Shapiro, S. L., Schwartz, G. E., & Bonner, G. (2017). Effects of Mindfulness-based Stress Reduction on
Medical and Premedical Students. In B. A., Gaudiano, (Ed.), Mindfulness: Major themes in Mental Health
(pp.3-21), Routledge.
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