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Knowledge dissemination from wartime
Manchuria to postwar Japan

Postwar job experiences of South
Manchuria Railway company (SMR)
repatriates

NISHIZAKI, Sumiyo
(Assistant Professor, College of International

Relations, Ritsumeikan University)

One of the important questions in histo-
ry is how technology and knowledge have
spread and allowed participants in an
economy to increase their human capital.
This paper goes back to imperial Japan to
analyze one possible channel of human
capital development — in-house vocational
training by one of the largest wartime pub-
lic corporations, the South Manchuria
Railway (SMR) Company.

As of September 1944, the total number
of its employees was approximately
400,000, which included 140,000 Japanese
and 260,000 staff members of other nation-
alities, mostly Chinese and Russians. Con-
trary to prevailing notions, the majority of
the Japanese were elementary school
graduates who had been recruited in Ja-
pan and sent to Manchuria. They worked,
for example, as railway operation staff
members, factory workers, construction
staff members and station staff members,
and received extensive on-the-job training.
After 1945, many SMR repatriates entered
the postwar Japanese labour market with
their skills acquired at the SMR. This re-

search confirms that SMR repatriates
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found employment in various places, in-
cluding the Japan National Railways, the
public sector and industry and were en-
gaged in construction, electrical engineer-
ing, steel production, railway operations
and power plant construction, among oth-
ers. This paper argues that the SMR, as
well as other wartime public and private
corporations and possibly the Japanese
Navy, offered training opportunities to
under-educated young individuals who
brought their skills and knowledge to post-
war Japan. After the war, the Japanese
economy seems to have been able to have
new skilled entrants as one of the sources
of human capital, which also became a

foundation of the postwar growth.
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Internationalization of higher education:

Language, culture and the third space

KUNSCHAK, Claudia
(Associate Professor, College of International

Relations, Ritsumeikan University)

Globalization has resulted not only in
massive flows of people, goods and infor-
mation across the globe, but also in an ever
increasing trend toward internationaliza-
tion of higher education. Besides
long-standing hubs of educational ex-
change such as Europe and the US, new
clusters are developing across Asia. While
these developments are pushed by govern-
ments in a bid to attract international
paying students, increase international
competitiveness of their own graduates
and raise their country profile, implemen-
tation has its challenges. Based on a sur-
vey (n=23) conducted among faculty mem-
bers of one internationalized college at a
large-scale private university in Japan,
some benefits and challenges of the process
of internationalization were identified.
While faculty were overall positive about
internationalization, both Japanese and
international members agreed that actual
implementation could be improved. Lan-
guage and intercultural competence were
considered essential and bilingual staff,
emails and meetings were mentioned as
features supporting an internationalized
college. At the same time, culturally based
expectations were not always met and an

increased effort in community building as
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well as language support in Japanese for
international faculty and more inclusivity
for languages other than English were
raised as necessary building blocks. Gen-
der was another serendipitous finding with
regard to the different gender expectations
between the host culture and representa-
tives of international cultures. Teaching,
research and administrative work were
similarily affected by the processes of in-
ternationalization. The diversity of stu-
dents was highlighted as a natural base for
promoting intercultural understanding
and tolerance, whereas a certain increase
in the workload was mentioned as a side
effect. Regarding research, the majority of
respondents coincided in the additional
opportunities available due to internation-
alization, whereas a few mentioned added
competition or pressure or no change at all.
As far as administrative work is con-
cerned, an increased work load and the
perceived unequal distribution of the lat-
ter was cause for concern among both Jap-
anese and international faculty members,
which points to the need for structural re-
form in the process of internationalization.
Language is an issue here but contributing
based on the complementary strenghts of
different groups was mentioned as a way
to overcome this hurdle. While faculty gen-
erally considered themselves as proactive
in the face of internationalization, opinions
on the appropriate steps to take in case of
misunderstandings were less clear cut.
Based on the findings described above, this
college is following a trajectory of multi-cul-
tural organizational development (Jackson
& Hardiman, 1994; Jackson, 2006) from the
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monocultural via the non-disciminatory
toward the multi-cultural with different
individuals being in different stages of the
transition. In order to create a community
of practice (Lave & Wenger, 1991; Wenger,
1998), members have to share their practic-
es within a domain through social engage-
ment, from the periphery to the center or
via multidirectional networks (Kunschak,
2015). If participants from different cul-
tures of practice intersect, overlap and
sometimes collide, a third place (Kramsch,
1993; 2009) needs to be created where indi-
viduals can form a new understanding of
what it means to be a multingual multicul-
tural community of practice in a globalized

world.
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