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This paper discusses the concepts of peace and the purpose of peace education, including the method and
student evaluation framework. At present, practicing peace education is problematic in all societies. A sort of
cut-throat competition, especially in education, is rampant and taking examinations is overemphasized. Peace
education based on textbooks only results in a simple knowledge transfer. But peace education clearly requires
a conscious and reflective approach by the teacher. This may result in life-enhancing change for the students.

Furthermore, an understanding of peace education should begin with oneself and each student through the
interaction of learning and practice. Critical thinking is an essential part of this process and it is necessary to
evaluate various people, organizations and societies. A continuous evaluation and reflection of self is also
needed. Peace education that relies only on theory without practice is not enough. It should aim to be the kind
of education that recognizes the dynamics of the prevalent power structure in the world and explores the possi-
bilities of peace.
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1. Introduction

1.1. Problem in the current peace education

The consciousness is important, but often a conver-
sion of consciousness is required. In many countries
and regions of the world, where violence is predomi-
nant, people know the importance of peace. Citizens
need to reflect on the situation in their own country and
in the world at large. They need to ask themselves: Has
our country really achieved peace? They need to pro-
ceed accordingly. In order to solve non-peaceful situ-
ations, peace education is necessary, and now is the
time when peace education is actually needed. It
should, moreover, play a key role in order to prevent
the growth of violence, and build peaceful societies.

Academically, current peace education only gives
knowledge about non-peaceful situations. However,
teachings about how to develop and practice peace-
building skills, such as empowerment and procedures
to resolve problems are also essential. Therefore, it is
important to teach not only the causes and effects of vio-
lence but also the skills based on knowledge and theory
to actually solve problems.

In most fields, the acquisition of knowledge on vari-
ous problems is stressed, and that is all. There is no
stress on the practical side. Peace education itself is

rather weak in developing problem-solving capacities
for the people who could possibly work for human
rights and peace. In the modern world, education for so-
cial transformation must overcome and reexamine the
limits of existing peace education, since it is necessary
to develop a more practical program. This study focuses
on these neglected aspects.

1.2. Purpose of this study

The purpose of the current study is to seek a more
practical peace education which has the potential to re-
solve actual problems. But we need to appreciate that
the meaning and significance of peace education differs
from culture to culture and from society to society. How
to practice and value peace education programs must be
considered with regard to individual communities.
Moreover, this paper examines the suitability of peace
education for use in real situations, instead of only dis-
cussing peace theory.

Again, the meaning of peace may differ depending
on individual, local, and national points of view. Because
of these differences, a holistic approach towards peace
education is necessary. Currently, peace education does
only a partial analysis of certain aspect of different field,
such as human rights education and education for inter-
national understanding. It is not an analysis of the
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whole.

As such, this study which is based on theories re-
lated to the definition and purpose of peace and peace
education stresses on it and proposes a definition and
the purpose of peace education. In addition, it will look
at what kind of educational content is necessary.

1.3. Composition of this Paper

The composition of this study is as follows. The
previous section has explained the purpose of this pa-
per. In section 2, ‘the definition of peace’ and main con-
cepts of peace are discussed. In section 3, prior re-
search on the conceptual regulation of peace education
is summarized. The purpose of peace education is also
described, and teaching methods explained. The evalu-
ation of peace education is also introduced. Finally, the
result obtained through this research is summarized.

2. Definitions of Peace

2.1. Review of Peace Concepts

What is peace in our everyday life? The word
“peace” is well known and it is desired by everyone. Or-
dinary people desire a peaceful life, home, area, society,
and state. Therefore, how should be defined the con-
cept of peace more specifically? Since images of peace
vary, the concept of peace has various characteristics
and dimensions. In other words, it is natural that the
meaning of peace may be different for each person,
each time, each family, each country and each cultural
sphere. The following is a review of peace concepts.

What kind of influence is brought to our daily lives
by peace scholars like Gaston Bouthoul? According to
him, the word “peace” used by the general public, is
based on knowledge gained in daily life and not sys-
tematized. He says, “When people are living in peace
they take it for granted as a natural thing. On the other
hand, people who experience war feel familiar with it
and it is never out of their minds. According to this ob-
servation, people think of it in terms of comparing peace
to health and war to sickness. This is a viewpoint about
health which people are not aware of. At the same time,
they are also not aware of peace unconsciously.” (Bout-
houl, 1974:24-5)

Furthermore, the word “peace” exists in all the lan-
guages of nations and races. Ishida (1968) points out
that the concept of peace varies in each culture by re-
viewing the meanings of peace in each cultural sphere.
“Shalom” in ancient Judaism implies a religious nuance
based on the realization of justice and fairness of God.

“Eirene” in Greece, “Pax” in Rome, “He ping” in China,
and “Heiwa” in Japan have more political nuances,
mainly focusing on order and prosperity. “Ahimsa” and
“Shanti” in India emphasize non-killing and nonviolence
in its meaning (Ishida, 1968:18-37).

What one may deduce from the above observation
is that the myths, religion and politics of each culture
had an important role in these ancient societies for deal-
ing with the concept of peace. However, these concepts
of peace put forward by Ishida do not suggest the
means of realizing peace since they are just describing
messianic peace, eschatological peace, peace in the gar-
den of Eden and imaginary peace. This means that
throughout history, the concept of “peace” was no more
than an ethical movement that tried to prevent war and
violence mainly through religious persuasion and moral
teaching. It was not able to expand its influence to social
or political movements which attempt to practice peace
systematically in social structures or international rela-
tions.

2.2. Dominant concepts in peace theory

There is a theory which explains the definition of
peace among other peace concepts. Dieter Senghaas
(1977:242) says that, “Peace cannot be defined as a
state of social harmony but as an aim of human action to
be discussed and redefined over and over again. Thus,
peace policy has to be understood as a continuous proc-
ess of realizing human conditions among men. There-
fore, the definition of peace will most likely undergo
various changes in the future, and its conceptualization
will become far broader than it used to be.”

Furthermore, reviewing the changing concept of
peace, it can be said that at the national security level
during the cold war era, it was one of control and disso-
lution of war through a militaristic and security ap-
proach and in the post cold war era, research for more
essential and philosophical approaches for the peace
movement have been emphasized. The major re-
searcher on the latter stream is Johan Galtung. He ad-
vocates a new approach to the theory of peace.

According to Galtung, there are two types of peace,
“negative peace” and “positive peace”. Negative peace
is the prevention of violence and war. Positive peace at-
tempts to diminish structural violence, such as environ-
mental destruction, discrimination, human-rights viola-
tions, etc (Galtung, 1975).

Peace studies during the cold war era focused on
research on eliminating war and violence. It was based
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on the negative concept of absence of war and violence,
and research on the conditions for not generating vio-
lence. However, the end of the cold war in the 1990s
witnessed a sharp increase in local, cultural, racial and
religious conflicts and this led to emphasizing upon the
features of peace, as a concept which creates more af-
firmative peace structures by removing the elements of
inconsistency or confrontation more positively.

Galtung tried to expand the width of peace re-
search by using the new concept of cultural violence.
Cultural violence actually justifies direct violence and
structural violence. It is used in ideology, religion, lan-
guage, art, academic study, law and education, etc. Fur-
thermore, many factors of psychological violence such
as hatred, aggressiveness, and resentment which cause
war and violence are not considered to exist in people's
minds only. Galtung insists that psychological violence
exists in cultural, institutional, and conventional struc-
tures like education, law and religion which justify the
above factors. He also says that oppression, exploita-
tion, discrimination and alienation are produced be-
cause of political and economic structures (1996:196-
206).

One may add here that structural violence is a con-
cept which includes not only hierarchical exploitation
and oppression of workers under capitalism, but also co-
lonial exploitation by imperialist countries. Since struc-
tural violence is caused because of an unequal distribu-
tion of power, the right of decision-making and realiza-
tion of total democracy is an important task in order to
overcome structural violence (Galtung, 1980). Other im-
portant problems to be considered are the abolition of
class, release from the condition of colonization or dis-
crimination, and the dissolution of the gap between de-
veloping nations and developed nations.

Realizing peace in terms of positive peace means
discarding all forms of violence in social structures, and
realizing social justice. In other words, it means a state
of liberation from not only violence that oppresses, ex-
ploits, or kills humans, but also political autocracy, eco-
nomic exploitation, social discrimination and alienation,
and racial discrimination. Conditions such as life under
poverty, illness, oppression, exploitation, and low liter-
acy, are no less important than abolishing war among
the third world states. In other words, Galtung analyzes
the concept of peace by using a dichotomy of violence
and peace, instead of war and violence.

Although many scholars have proposed different
theories of the concept of peace, Gultung's theory of

negative and positive peace has been widely accepted.
However, it is regrettable that his concept of peace has
only largely been accepted by the people and organiza-
tions that are predisposed towards peace. This is be-
cause the theory and knowledge of peace concept has
not, as yet, been disseminated widely enough on a gen-
eral level.

The following are two modern theories of peace
proposed by Hiroshi Sanuki and Mitsuo Okamoto. The
peace concept of Sanuki proposes the importance of the
new concept of peace which suits the current global
situation. He says that the research for a concept of
peace should include the nature of history, criticism,
and structure. According to his theory, peace is not a
simple state of no war but a state with a holistic concept
which includes voluntary actions to restructure society
and enable peaceful co-existence (Sanuki,1985:232-50).
He insists that peace is a way to crisis awareness and a
way to live.

Another concept of peace, proposed by Okamoto
(1998), implies negative, reluctant, restrictive and static
peace, which could be defined as “What peace is not.”
On the other hand, positive peace, “What peace is”, im-
plies more positive, proactive, progressive and dynamic
nuances which 1nc1ude a more immediate sense of the
absence of Vlolence The content of peace changes with
the transition of time and situation. Therefore, peace is
not a state of no-war. Peace is an absence of violence, in-
justice, inequity, and oppression, and a state where the
fundamental needs of human beings are satisfied.

3. Peace Education

3.1. Definitions of Peace Education
3.1.1. General Concept of Peace Education

The general concept of peace education implies
various meanings. The following are some of the con-
cepts of peace education as introduced by peace educa-
tors.

Firstly, Betty Reardon (2002) suggested that peace
education aims for equal participation within human
consciousness to search for the means for peace build-
ing. The aim of medical students is learning to cure dis-
eases. Likewise, students learning peace education
learn the means to resolve conflict and problems caused
by violence. Violence and war can be considered as a
pathology or illness. However, in the case of violence,
people have responded to the violence continuously,
time after time, without attempting to eliminate its
causes. With this theory, Reardon defines peace educa-
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tion as intentional learning to prepare learners to con-
tribute to the accomplishment of peace. Peace educa-
tion is the curriculum for listening, reflection, conflict
resolution, cooperation and inconsistency resolution
(Reardon, 1982). The offered curriculum provides learn-
ers with a safer world, and power to build a sustainable
environment.

Secondly, there is the theory developed by Gal-
tung. His theory is that peace begins with negative
peace which emphasizes the maintenance of peace as a
shortterm goal, and gradually it develops into positive
peace which emphasizes peace building as a long-term
goal. Peace is not only the absence of violence but is
also the active creation of peace to prevent violence
(Galtung, 1976). According to him, the aims of peace
education are to provide the ability to create peace
which enables learners to imagine the future with sus-
tainable peace in their minds. Peace educators should
keep striving to specify their educational content from
negative to positive peace. Peace education is for learn-
ing the methods and skills to resolve direct, structural,
and cultural violence nonviolently, create peaceful val-
ues in daily life, and aim for the accomplishment of self-
innovation.

By identifying problems in the third world such as
structural violence caused by the structural paradox of
the North-South problem, Galtung propounded a theory
which has not grown out of a Western point of view.
From this perspective, peace education can be consid-
ered as education to obtain knowledge on the risks
which war, violence, poverty, oppression, and discrimi-
nation can bring to human and social life, and to pro-
mote the transformation of values and new attitudes of
individuals through a change of consciousness in peo-
ple. Furthermore, peace education is education for over-
coming the North-South problem structurally at global
level, and eliminating undemocratic and political
authoritarianism inherited through colonialism. It is
also education to narrow the gap between the rich and
poor, promote nonviolent justice and political and demo-
cratic education.

More specified versions of peace education can be
observed in other philosophies of peace. For example,
Sanuki (1994) says that peace education is not only sim-
ple learning of values and concept of peace, but it is an
experience and practice of active participation and the
right for co-existence to realize peace. Moreover, peace
education increases the level of trust, and love with sub-
jectivity of learners in their daily life. They will learn

how to seek and share “truth” and “fact” in their life
through peace education. In the structure of peace edu-
cation, which creates a humane way of life, learners are
able to change their way of life through peace. Espe-
cially, it is important to emphasize “peace as a means”
which will be obtained by discovering the significance
of the world through experiential learning, by participa-
tion and as a result, discovering one's self. That is, in or-
der to transform peace education into education for cre-
ating a new way of life, learners should rediscover the
meaning of the region and the world in which they live,
and systemize themselves to function as a “creator” of
the world with significance (Sanuki, 1985). They teach
learners how to resolve conflict with dialogue, how to
create a civil society through education for democracy,
and how to create change through the power of individ-
ual citizens.

In the light of the above, peace education is gener-
ally seen as activities that promote the knowledge, skills
and attitudes that will allow people of all ages, and at all
levels, to develop the behavior changes that can prevent
the occurrence of conflict, resolve conflict peacefully, or
create the social conditions conducive to peace.

3.1.2. Emphasis of Peace Education

The content of peace education will change de-
pending on how teachers define peace. How teachers
teach peace should be an important theme in the actual
teaching curriculum.

It is widely recognized by many peace scholars that
education is the most powerful means to carry out
peace in a truly non-violent way. In order to create a
framework of peace education, various concepts and
significance of peace education need to be discussed to
construct peace subjectively. Firstly, it is important to
note that the preamble to the Constitution of the UN-
ESCO includes the following sentence, “since wars be-
gin in the minds of men, it is in the mmds of men that
the defenses of peace must be constructed » (UNESCO,
1945). What this statement clarifies is that it is impor-
tant to search for the root causes of war by isolating vis-
ible phenomenon, but it is more important to search for
it within the underlying basis. Also, it expresses the na-
ture of peace, “that peace is something created”.

Secondly, UNESCO emphasizes the Worth and im-
portance of education and “the right to 1edrn (UN-
ESCO, 1985) “The right to learn” is indispensable for a
people to survive. If people wish to avoid war, we have
to learn how to live in peace and how to understand
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each other. Furthermore, it emphasizes the right to sat-
isfy the human need to produce as well as the right to
have a healthy and peaceful life. In the other words,
“the right to learn” emphasizes the learning of people
who are disadvantaged in the world, working on funda-
mental tasks such as poverty, human rights and peace,
and recognizing the subjective construction of history.

Therefore, peace education not only prevents war
and maintains a state of peace, but also according to
UNESCO, actively creates a culture of peace among in-
dividuals and societies. During the 44th UNESCO Inter-
national Conference on Education in 1994, “The Decla-
ration on Education for Peace, Human Rights, and De-
mocracy” (UNESCO, 1994) was issued, and during the
28 UNESCO General Conference in 1995, “The Inte-
grated Framework of Action on Education for Peace,
Human Rights and Democracy” was issued with the
aim of promoting peace education as a holistic practical
outline. Thus, UNESCO emphasized the i(rgportance of
peace education through a culture of peace.

UNESCO also identified eight areas that form the
framework within a Program of Action (Mayor & Ad-
ams, 2000:3-13). These are Education for a culture of
peace; Sustainable economic and social development;
Respect for all human rights; Equality between men and
women; Democratic Participation; Understanding toler-
ance and solidarity; Participatory communications and
the free flow of information and knowledge; and Inter-
nal Peace and Security, including disarmament and eco-
nomic conversion. Hence, the transformation from a
culture of war and violence to a culture of peace encom-
passes all these areas.

Additionally, in order to build up a world without
war and violence, the United Nations emphasized the
importance of peace by declaring the year2000 as a year
of peace and nonviolence. Meanwhile, 100 million signa-
tures from all over the world were collected a petition
for peace was filed.

The perspective of peace education which empha-
sizes that a culture of peace should be created within
the minds of people and society was also stressed in
“The Hﬁgue Agenda for Peace and Justice for the 21%
Century”. In the 50-point plan for global action intro-
duced in this agenda, implementation of peace educa-
tion is emphasized most.

It can be said that this is the time to reassess the is-
sues listed above. With issues, themes and a desire for
individual fulfillment of needs, learners and educators
can accomplish mutual understanding and consensus. A

new form of educational curriculum in which students
and educators can function as the main actors is acutely
required in current education. The question of “what,
why, and how educators teach” is an important theme
to be researched in the field of education. Conversely,
action to emphasize the importance of peace education
itself is proof of awareness of the dangers of a non-
peaceful society.

3.1.3. Towards a New Definition of Peace Education

The discussion on dialogic education emphasized
by Paulo Freire is important in the area of peace educa-
tion. What Freire tries to explore in his book, Pedagogy
of the Oppressed (1970:2000) is a theory and methodol-
ogy of selfliberation, mutualliberation, and ways to di-
rect oneself towards humanization by reforming
the current global situation. He proposed “education
for consciousness” and “problem-posing education”
(Freire:83-86) as a method and a way to make people
human, and transform people into new humans. This
education is the process of practice and reflection to
consciously and actively transform the oppressed situ-
ation.

According to Freire, a dialogue is a method for hu-
mans to get close to one another and build trust. A dia-
logue cannot be realized without deep love for the world
and human beings. Likewise, trust in humans is an es-
sential element to practice this dialogue. Dialogic edu-
cation is to discover language and the structural ele-
ment, which is the whole point of dialogue. The mean-
ing of “language” includes reflection and action. To
speak of a true language means to transform the world.
Dialogic education is to recognize the aim of oneself
and of one another. It is important to understand the
feelings of others and to be together with one's heart,
that is, to “sympathize”. However, “sympathizing” does
not mean that people have the same opinion against
one's beliefs. Dialogic education aims to promote foler-
ance and understanding which is urgently required in
the current non-peaceful situation. Traditionally, true
dialogue has not been practiced in education since
teaching is usually a one-way process, from teacher to
student (Freire, 2000:88-124). A dialogic encounter is
necessary in order to diminish violence. In mutual con-
versation during a dialogue, trust and mutual under-
standing will be realized. It is also important to obtain
skills for dialogue and training for empathy in peace
education to create a culture of peace which enables
true communication since the discontinuation of dia-
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logue can be a cause of linguistic violence.

Education for a culture of peace is dependent upon
teachers and learners who are able to communicate and
assimilate information, knowledge and truth (Paris,
2001). Participatory communication replaces secrecy
and manipulation of information in a culture of peace.
Education for a culture of peace has been superceded
by a culture of war and violence for the current genera-
tion of children and young adults. A full generation of a
comprehensive pedagogical program coupled with be-
havior modification programs and trauma counseling
for both victims and perpetrators before or along on the
imparting education for a culture of peace. “Social rela-
tions in the dialogical classroom must be structured to
resist the injustices and denial of difference characteris-
tic of the world outside the classroom.” (Brookfield &
Preskill, 1999:19)

Considering some of the problems of peace educa-
tion, it is necessary to think about the connection be-
tween peace education and school education. It makes a
difference in the approach towards educational content
and method, depending on whether schools are recog-
nized as a natural space where various conflicts and
compromises co-exist, or as a space only to transmit
knowledge.

In the current peace education system it is ob-
served that there is a distance between students and
teachers, because classrooms are full of writing lan-
guage, reading assignments, and assessments that only
measure the amount of knowledge. In order to resolve
these problems, peace educators should discuss prob-
lems and propose changes in its educational methodol-
ogy. The curriculum being proposed would emphasize
mutual learning of the teacher and student in a system
that enables voluntary dialogue. True dialogue always
includes critical thinking. Peace education does not
merely focus on knowledge of war and peace, but at-
tempts to transform the school system which oppresses
the human dignity of individual students.

Peace exists in a paradox of a non-peaceful reality.
Therefore, the value of peace, importance of peace, and
means of peace can be learnt out of this reality. Peace
education promotes critical awareness. In other words,
peace education can be positioned as critical education.
When peace education becomes true critical education,
criticism of reality will be put into practice and peace ac-
tion and practice including critical thinking will be pro-
moted.

Galtung includes practice in both research and

education. He, in fact, proposes peace research, peace
education, and peace action at five levels: analysis, clari-
fication of purpose, criticism, proposal, and action
(1974:153-71). According to him, peace education is not
only acquisition of knowledge, but searching, practic-
ing, and evaluating the way of realizing peace, and expe-
riencing the limit and the possibilities of peace.

Peace education should mobilize and influence all
academic fields and skills to understand specific prob-
lems related to peace. This should not stay within cer-
tain academic fields, but should be developed in other
fields with applicable methodology. Peace education
teaches for the future. Learning without a vision of the
future does not have value. Education for peace has to
build a belief in the future by creating a sense of hope in
the students that the world will be better and the differ-
ences that peace educators bring about through creat-
ing a peace consciousness are important.

Peace education is therefore a creation of a new
right to learning and also a right to new learning, the
promotion of the capacity to create peace, and the acqui-
sition of peaceful skills by combining knowledge and
techniques. It should be remembered that peace educa-
tion is education for self transformation and social
change. It is both a tool of prevention and of social rec-
onciliation. It is crucial from the start to clearly define
what is meant by peace and what model of social coexis-
tence is being envisaged in each specific context.

3.2. Purposes of Peace Education
3.2.1. Peace Scholars and Purpose of Peace Education

All educational activities have a purpose. The pur-
pose and objective of peace education differs depending
on what kind of peace education is being aimed at. De-
pending on the purpose and objective, the level of con-
tent and methodology will differ. In this section, the pur-
poses of peace education as proposed by the peace
scholars are summarized as under:

First, according to Kekkonen (1985), “The goal of
peace education is to create an individual capable of
critical thinking, feelings of solidarity with the less privi-
leged and empathy, and one who on the basis of his or
her own conviction has a humanistic orientation to-
wards life and is able to act in cooperation with others
to create a more just world” (1985:3816). In other
words, peace education aims to create actors with criti-
cal consciousness who can resolve the paradox of un-
equal and unjust globalization by building relationships
with people in the third world, who are effected by
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structural violence most directly.

In peace studies, Galtung introduced the concept
of structural violence in the 1960's and it became highly
relevant those days as North-South problem was of
great concern to peace education. Education on disar-
mament with discussion on nuclear weapons was also
emphasized, while the problem of development with un-
equal distribution of wealth between rich and poor na-
tions was also raised (Born & Aspeslagh, 1996:10-11).
At this point, positive peace appeared clearly with its ob-
jective. In this way, education for positive peace came to
be developed in the form of education for development,
human rights, international understanding, racial and
gender equality.

According to Harris and Morrison (2003:32-36), the
following are ten important purposes of peace educa-
tion:

1. Peace education provides in students' minds a dy-
namic vision of peace to counteract the violent im-
ages that dominate culture.

2. Peace educators address people's fears. People up-
set about violent situations often have strong emo-
tions.

3. Citizens of all countries need information about how
best to achieve security.

4. Students in peace education study the major causes
of violence and war.

5. Peace education promotes respect for different cul-
tures and helps students appreciate the diversity of
human community.

6. Peace education, by providing students with a “fu-
tures” orientation, strives to recreate society as it
should be.

7. While peace education emphasizes knowledge, it
also teaches skills.

Peace education focuses on strategies to achieve
both individual and societal change.

8. Peace education students learn about the problems
of human rights and justice.

9. Peace education teaches a respect for all forms of
life. Peace education students need to develop posi-
tive self images, a sense of responsibility for self and
others, a capacity to trust others and a caring for the
well-being of the natural world.

10. The ultimate goal of peace education is to manage
conflicts non-violently.

The purposes of peace education are to understand
the nature and origins of violence and its effects on both
victim and perpetrator; to create frameworks for achiev-

ing peaceful, creative societies; to sharpen awareness
about the existence of non-peaceful relationships be-
tween people and within and between nations; to inves-
tigate the causes of conflicts and violence embedded
within perceptions, values and attitudes of individuals as
well as within social and political structures of society;
to encourage the search for alternative or possible non-
violent skills; to equip c(l(?)ildren and adults with personal
conflict resolution skills.

Educators can explain the nature of violence and
develop in their classes strong visions of peace that mo-
tivate people to seek nonviolent ways to manage their
conflicts. In order to create a less violent world, human
beings must question the basic premises underlying the
current global order and reassess fundamental assump-
tions regarding human motivations, essential values,
and ultimate goals. Peace education emphasizes the sa-
credness of life by developing empathy for the victims
of war, and calls for understanding environmental deg-
radation and social injustice.

In this context, it is necessary to have a clear un-
derstanding about the targeting groups of peace educa-
tion: who it is aimed at and for what purpose? Usually,
the business of education is determined by the educa-
tors for the purposes of research and educating stu-
dents. In peace education, it is necessary to include the
possibility of practical education influencing not only
the criteria set up in schools, but also society, region
and state and the world at large. Referring to this point,
Galtung points out: “At the heart of peace pedagogy lies
the interpretation of our lived experiences: The first
point is what everybody would assume will be included
in a peace education program: analysis of our present,
real world, describing its basic facts to the extent they
are relevant for peace problems” (1974:223).

Differences in the recognition of peace may cause
the different aims and contents of peace education ac-
tivities. For example, Lee maintains that “The main pur-
poses of the peace education in the third world are par-
ticipating in the joint fight aimed at having the con-
sciousness that neo-colonialism should be banished, in
order to scientifically and correctly recognize the es-
sence of neo-colonialism and to realize permanent
peace” (Lee,1990:57). In other words, it implies creating
people who can actively participate in building an order
for global peace. At the same time, the purpose and aim
of peace education will be depending on the situation

and environment in which one wishes to live.
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3.2.2. The purpose of ideal peace education
Based on the discussion above, the following are a
few suggestions for peace education:

1. Peace education should be recognized as a field
concerned with much more than the simple trans-
mission of theory and knowledge. Peace education
is not education based on a pacifist theory or an anti-
war theory only. While it tries to provide a sense of
self-satisfaction to the learners, it also aims at educa-
tion which can provide learners with specific skills
for the practice of peace education in modern soci-
ety.

2. Peace education focusing on the concept of negative
peace should be encouraged to stress on concepts
of positive peace. Educators should appreciate that
fundamental structural and institutional violence is
much more serious than direct violence, such as
war and conflicts. Peace education should be a kind
of education to prevent violence or the return of vio-
lence by searching for ways of peaceful conflict
resolution while analyzing and understanding the
root causes and background of outbreak of conflict.

3. Alternative methods of conflict resolution of various
violent problems should be learnt and developed.
The paradox of direct violence, structural violence
and cultural violence should be thoroughly criti-
cized and analyzed, and active resistance against
violence needs to be promoted.

4. The development of multicultural, multi-lingual edu-
cation and international identity should be empha-
sized. Peace education should promote the learning
of theories and skills for “dialogue” with others in
order to feel empathy with and understand others,
to accept differences by mutually considering the
existence of others as valuable instead of consider-
ing the existence of only oneself. Also, peace educa-
tion should provide ways of learning to express
one's opinions and situation clearly.

5. Peace education should include content which cor-
responds with academic fields. Peace education
works to establish an innovative educational system
by eliminating non-peaceful and violent elements in
various academic fields.

6. Peace education should be based on systems which
enable sustainability, and should practice continu-
ous assessment on its value and efficiency.

7. Peace education is not only education to obtain
knowledge of non-violence but also the skills to han-

dle violence nonviolently.

8. Peace education must be able to provide the means
to create peace. It should be education to develop,
implement and practice ways to create a culture of
peace.

9. Peace education should be human-centered, life-
centered, and nature-centered. These will be real-
ized by constructing a community for co-existence,
recognizing value of co-existence and symbiosis,
and developing skills for it. This means to trust hu-
mans in human-centered society rather than in
material-and-ability-oriented society, to create a sys-
tem in which people can construct relationships, to
obtain the ability to live in harmony with humans
and nature, and to recognize the dignity and impor-
tance of living creatures.

10. In peace education students should be able to de-
velop new thoughts, and strive toward creating a
new social system where learners and teachers can
seek changes and innovations in the transformation
of their thoughts. Both teachers and learners
should make efforts to transform and improve them-
selves, to establish organizational activity systems,
and secure sustainable accountability.

3.3. Methods of Peace Education

Various methods are currently in use in peace edu-
cation. Until now, the reading and writing of books re-
lated to peace and war is the main method of peace edu-
cation. It is teacher-oriented and the teacher takes the
lead transmitting his/her knowledge in lectures or
seminars. But this is clearly not enough on peace edu-
cation is able to transform the thoughts and feelings of
the students as well. The reality is that the teachers are
not utilizing creative methods effectively in the actual
classrooms, even though this is absolutely essential.
One of the main challenges of current peace education
is to develop its methodology. According to Lannert
(2003:62), “The form of peace education is possibly
even more important than its content.”

There can be several possible approaches to teach-
ing peace, such as the content-oriented method in
which students learn relevant philosophy and the ideas
of peace, and the skill-oriented method in which stu-
dents learn how to solve actual problems in real life and
deal with threats to peace such as war, violence, strug-
gle and hatred. According to Morita (1987), skill-
oriented peace education should be realized through
teachers by not only giving lectures but also by encour-



Concept of Peace and Purpose of Peace Education in the Changing Times (Kim Hye-Ok)

aging the students for actively learning, investigating,
and expressing themselves. In the skill-oriented
method, education mainly focuses on participatory
forms of study. It is examination of life style, world stud-
ies, photographic language, ranking of ideas/concepts,
simulation, role playing, games, field trips, workshops,
exposure to difference, and brainstorming. This is an
educational subject to advance peace education as a
method of touching, viewing, and experiencing different
ways of life in today's non-peace situation. Its methods
can be listening, reading, observing, singing, creating,
researching, discussing, dialoguing, active listening and
experiencing.

The methods of peace education should not just
aim at a cognitive transfer but at a cognitive transforma-
tion. Therefore, the method for peace education re-
quires training for sensitivity and humanity. (Korean
Committee of UNESCO, 2000:26). Sensitivity and recep-
tivity training begins by making an effort to see oneself
objectively and critically. Then, one makes an effort to
see violence, injustice, and non-peaceful accidents hap-
pening in other spheres of the world and think about
what are the problems occurring in the neighborhoods,
societies, regions, and in( Tt>he world at large. Again, as a
method of self-reflection in an actual peace education
program, meditation training and education using me-
dia to gain interest of the world would be effective.

Through this program, learners will ask them-
selves as to how much can they be insensitive to the ex-
posure of violence, and this would eventually raise
awareness for critical thinking. Moreover, one of the ne-
cessities for this learning is the recognition and under-
standing of difference. Accepting difference is a condi-
tion for co-existence. In this method, both educators
and students raise problems to be solved, and try to pro-
mote awareness to create peaceful recognition toward
the problem through discussion.

In order to make this method more pro-active,
audiovisual materials should be used. They should be
thoroughly analyzed to explain violent and peaceful im-
ages. For instance, we can teach learners how to ana-
lyze violent reports in mass media, and use report on
media literacy in peace education. “Students can also
engage in critical media literacy by conducting content
analysis projects about various peace issues, such as
how the women are projected in particular film genres
or how a specific minority group is represented. The
students should be asked to share their findings with
their classmates, but also with other audiences via pres-

entations, written materials, and website creation.
Rather than simply preparing lectures, students can
compose poems and songs, write short stories, do art-
work and involve in other creative outlets describing
their findings” (Finley, 2005). Media literacy is required
to be able to criticize images.

In addition, peace education needs to be an open
educational form, based on democratic methodsmnot
simply for knowledge transfer but for students' positive
participation. It is possible to alter power relations in the
classroom by using democratic methods, typically in-
cluding discussion and small group work of sorts, and
realigning the way that courses are structured (Finley,
2005). “Educators can't teach about freedom while con-
stantly telling students to be quiet and sit down; in other
words, they can't teach participation through passivity”
(Walker & White, 2003:30). The students should be
given a much greater voice, both in co-creating the cur-
riculum as well as in their responsibility to provide and
share knowledge. According to Brookfield and Preskill
(1999:3), “Discussion and democracy are inseparable
because both have the same root purpose to nurture
and promote human growth.” Discussion, for example,
has been shown to help students develop empathy be-
cause they are asked to attend to other people's view-
points and needs.

If we admit that one of the goals of education is to
create better citizens, we must prepare students to par-
ticipate in a democracy. This is something that must be
experienced, and the classroom can and should be an
ideal location to do so. In fact, students who are forced
to sit passively in a classroom often feel as though they
have no voice, that what they say and do does not mat-
ter (Talbert & White, 2003). According to Walker and
White (2003:30), “In order for students to be participat-
ing members of society, they need to be participants in
the classroom; this is not a goal easily reached in a tra-
ditional teacher-centered authoritarian classroom”.

It should be a student-based learning experience
and research must be actively utilized. Most likely, edu-
cators' continuous and practical learning will be re-
quired in order to expand peace education to participa-
tory learning and practice. Participatory and experien-
tial learning must be included in education in order to

practice this.

3.4. Evaluation of students in peace education
The method of evaluating students should be
based on the purposes and aims of peace education and
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must be continuously reviewed. In peace education
there is a different form for every lesson. Importance
should be attached to forms of peace studies which em-
phasize values and participation in the activities for
peace and independent study.

A balance of theory and practice in the standards of
peace education is required. On the theoretical side, it
should be possible to examine the relative importance
of each theory and thg )amount of study that is required.
On the practical sidef,J it is necessary to recognize the
importance of %gtivities, such as internships and project-
based learning. Based on this point, through participa-
tion and experiential study, it is important to check and
evaluate the consciousness change and attitude of stu-
dents, and know if peace is being practiced continually
in their daily life. Furthermore, and as Okamoto (1987)
points out, evaluation criteria for peace education
should be based on not only the acquisition of knowl-
edge, but on a change of attitude as well as self-
evaluatiortii”Keeping this in view, it is clearly the stu-
dents who should first of all be required to evaluate
their own conduct.

As discussed in section 3.3, the students and the
teacher need to engager in skill-oriented learning in or-
der to maximize the practical nature of peace education.
In this case, it will probably not be easy to decide a ba-
sis for exact evaluation. However, it will be necessary to
judge as to how the students adopt a positive and af-
ﬁrm%give study attitude. For example, a ‘self-evaluation
table’ served as a bench-mark enabling the students to
judge their own behavior patterns, and to think about
the hostile and aggressive nature of their conflict-
oriented acts (Patrice, 2005:69). Such a system can be
based on peer-evaluation with partners or small groups
of students utilizing the evaluation basis table.

Harris has conducted several studies of peace edu-
cation evaluation using quantitative and qualitative
methods (Harris, 1995; Harris & Callender, 1995). He
found that a holistic approach to peace education is
more effective than a piecemeal approach. “Peace edu-
cation needs to be based on a holistic approach. Conse-
quently, knowledge, values, attitudes, and behavior
should go hand in hand” (Bjerstedt, 2002:10). The
peace education evaluators can always look at the types
of instruction involved in peace education programs.
They can also look to see if peace educators are practic-
ing critical thinking skills in their classrooms.

Furthermore, they should also evaluate which
parts are lacking and need to be improved in practical

study. Through thorough objective analysis and criti-
cism of peace theory, the teachers and scholars of
peace education may make an effort to continuously
promote practical learning in the educational system
and technology. “The tests and exams normally used in
schools are unsuitable for the evaluation of peace edu-
cation outcomes, because they do not evaluate a state of
mind, but rather the level of acquired knowledge” (Bar-
Tal, 2002:34). They may not see immediate results, but
they have to appreciate the importance of taking that
first step, of doing something about the violent threats
that dominate modern life, and of using their training to
build a consensus for peace. Living in a violent world,
they teach peace education courses because they want
to make the world less violent, but what they do most is
to provide knowledge about peace strategies and/or
change some students' attitudes or dispositions towards
violence.

4, Conclusion

Peace education is influenced by the structure of
social situations. Actually, in the present competitive
learning environment of current formal education, it is
not easy to practice peace education in a school. In com-
petitive societies where most students are required to
take examinations, the students tend to focus on study-
ing subjects which they will be tested on. For this rea-
son, it makes it more difficult for the students to study
peace education in the end. In addition, textbook-
centered peace education in school is in danger of fall-
ing into an educational style of simple knowledge trans-
mission. Peace education demands consciousness of
teachers as well as students for a change of way of life
through interaction of learning and practice.

Again, we need to appreciate that peace education
cannot create perfect peace. Moreover, peace is not
something which can be developed from the outside.
On the contrary, it is something which each person
should create by himself or herself. Peace education is
to teach how to make and maintain peace and to show
to the students its possibilities. Peace education creates
our future and it is only possible through living one's
life peacefully.

The method of peace education should recognize
the social conditions and include practice that is not
usually included in lectures. One of the problems is that
peace education lacks the ability for the self-evaluation
of its own curriculum. The influence of peace education
on each learner must be measured to give it more sig-
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nificance. In other words, peace education requires not
only self-evaluation but also evaluation by different peo-
ple in various organizations, societies and nations. It will
widen the range of influence of peace education. There-
fore, it is important for peace education to overcome the
limitations of existing curriculums which tend to em-
phasize only the transmission of knowledge for peace,
but practicing peace is more important. In order to
make peace education more sufficient and worthwhile,
it should be evaluated repeatedly with countless trials
and errors. It should contain interdisciplinary values
among many learning fields, and should reclaim and de-
velop a new way of learning in terms of its principles
and roles with the characteristics of originality, asser-
tiveness, and critical thinking, in order to change the
existing forms of peace education in academic fields.

Finally, peace education should be education to
teach critical thinking and action. It enables students to
examine the world and their relationship to it. In other
words, the students should recognize the structure of
the real world and aim at true peace through peace edu-
cation. Through peace education, students should be
able to understand critical ways of thinking and take ac-
tions persistently with reflection of themselves and their
voluntary actions.

In order to develop peace education curriculums,
continuous evaluation and reflection of contents are re-
quired. A peace education that emphasizes only theory
without practice is not enough. In order to put the the-
ory of peace into practice, developing and researching
possible practical programs is crucial. This study
stresses the need for creating a new peace education
curriculum which contains practical methods and skills
training. A possible topic for future research would be
the development of various practical peace education
simulations and study their relevance for policy making
processes.

{Notes)

(1) The term ‘what peace not’ refers to direct violence (war or
military conflict) and the term ‘what peace is’ refers to posi-
tive peace (non-violence action or creating peace).

(2) The Constitution of UNESCO signed on 16 November 1945,
came into force on 4 November 1946 after ratification by
twenty-countries. In order that a unanimous, lasting and
genuine peace may be secured, the preamble declares that
the states party to the Constitution believed ‘in full and
equal opportunities for education for all, in the unrestricted

objective truth and in the free exchange of ideas and knowl-

edge’ (http://portal. unesco.org/en/ev.php(2006/01/03)
(3) UNESCO, Declaration unanimously adopted by the Inter-
national Conference on Adult Education: Paris, 4th, 1985.
The right to learn is: the right to read and write, the right
to question and analyze, the right to imagine and create,
the right to read about one's own world and to write his-
tory, the right to have access to educational resources, the

right to develop individual and collective skills.

—
.
—

A culture of peace as a specific concept was deliberated
upon in 1989 at the United Nations conference in Yamous-
soukro, Cote d'Ivoire, and subsequently developed by em-
phasizing that learning about peace was a prerequisite to
eliminating fear and mistrust that formed the foundation for
the culture of war and violence.

(5) Hague Appeal for Peace, The Hague Agenda for Peace and
Justice for the 21st century, UN Ref A/54/98.

(6) See Learn peace, a peace pledge union project. (http://
www.ppu.org.uk/ (2006/06/20).

(7) See Fostering critical reflection in adulthood: a guide to
transformative and emancipatory learning/ Jack Mezirow
and associates. 1st ed. San Francisco, Jossey-Bass Publish-
ers, 1990.

(8) See Patrice Meyer-Bisch,(2005). Culture of democracy a

challenge for schools, Paris, UNECSO, pp.35-128. For ex-

ample, choosing joint programmes: a democratic experi-
ment: to select the programmes, boxes were installed in
classrooms for the purpose of gathering points of view. The
final decision was taken by a class assembly or in consulta-

tion with the head teacher.

—
w
~—

The case studies are proof that skills-based Health Educa-
tion does change behavior. Fresh Tools for Effective
School Health (http://www.unesco.org/education/fresh)
for 20 years, and the Peace Education Foundation (PEF)
has been educating children and adults in conflict resolu-
tion skills throughout the world. See Rosemary V. Barnett,
Alison Adler, Janice Easton, Keri P. Howard, An Evaluation
of Peace Education Foundation’s Conflict Resolution and
Peer Mediation Program, school business affairs, July
2001. (http://www.Asbointl.org).

(10) See Jeffrey A. Nowak and Jonathan A. Plucker, Do as I say,
Not as I Do? Student Assessment in Problem Based Learn-
ing, Indiana University, 1999. (http://www.indiana.edu/~
legobots(2006/02/08)

(11) This case study is learning about citizenship at primary

school. For example, there is the democratic civic educa-

tion of the South Korea. This is based on the report by Ko-

rean National Commission for UNESCO. See Patrice M-B,

— 33 J—
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(2005). Culture of democracy a challenge for schools,
Paris, UNESCO.

(12) The evaluation of the project centred on the pupils' ‘self-
evaluation table’, on the daily accounts of their guidance ac-
tivities recorded by the teachers, on the relational compari-
son between the pupils in the hot seat and the others be-
fore and after guidance, on diaries kept by the pupils, and

so forth.
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